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Abstract

This study aimed to develop an intervention technology to promote self-management by
children with autism spectrum disorders. In this study, the target behavior was self-monitoring
as verbal behavior. This is an element that constitutes self-management, for which the first stage
is self-monitoring. This study examined in particular an intervention technology for maintenance
and generalization, even though the intervention was removed. Participants were children with
autism spectrum disorders. The intervention strategies included the multiple-exemplar training,
natural contingencies of reinforcement, and indiscriminable contingencies. The research design
was a multiple baseline design across participants. In this paper, previous studies that used
self-monitoring as an intervention technology that promotes the independence of the children
with autism spectrum disorders were reviewed, and the purpose of this study, as well as the

method, the present progress, and a future plan are reported.
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