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The overall theme of the Workshop was an Experiential theory of
developmental psychology. This theoretical framework is proposed as an
alternative paradigm to the dominant cognitive science theories in
mainstream Western cognitive developmental psychology. Experiential
psychology aligns with other theories of social-cultural development that
are broadly based on Vygotskian theory or contemporary activity theory.
However, 1t places more emphasis on the subjectivity of the individual child
in accounting for development than most versions of cultural theory do.

The first session of the Workshop was devoted to outlining the idea
of Experiential Psychology as the basis for developmental theory. The
concept of an experiential encounter was proposed as calling on biological
(evolved, embodied), ecological, social and cultural, and historical



(previously experienced) resources. These proposals were contrasted with
the essentially nativist assumptions of core knowledge, domain specificity,
and theory theories that have proliferated in American journals and texts.

In the second session the essentially social nature of experience
and 1ts relation to collaborative construction as a cognitive process was
emphasized. Several examples of collaborative processes were analyzed,
including word learning, narrative construction, and taxonomic category
construction. The contribution of the child’'s spontaneous concepts to the
construction process was highlighted together with the transformations of
such concepts in vresponse to the experience of alternative
conceptualizations and organizations displayed by adults.

The third session introduced problems of symbolic systems and
language learning with the emphasis on the cognitive functions of language
in development. Word learning was discussed from the perspective of
acquiring meaning from the experience of words in use as conceptualized
by Wittgenstein in terms of language games. A number of examples of the
acquisition of meaning from use were analyzed, focused on abstract terms,
such as those for mental states, that cannot be learned from ostension
(pointing) experiences. The deficiency of models of word meaning based
solely on the paradigm of object labels was emphasized. Abstract terms
are but one component of symbolic systems that characterize human language
and that make language as a representational system effective in conveying
cultural knowledge not available from direct experience, including stories,
explanations, narratives of other experiences, science, and so on. These
aspects of language in cognitive development in childhood tend to be largely
neglected in current theories.

In the fourth session the collaborative construction of
autobiographical memory was in focus. The social-cultural developmental
model developed with Robyn Fivush was described, and 1ts ability to account
for aspects of early and later memory as well as individual differences
and cultural variations was demonstrated. This model depends on the prior
concepts of collaborative construction, and the sharing of experiences in
language, which makes possible the differentiation of past and future time,
and self and other experience. The process of memory construction was
shown to be dependent on narrative and related to aspects of “theory of
mind.”



The fifth session consisted of the open lecture on the topic of
Entering the Community of Minds. The Community of Minds is proposed as
an alternative, broader conceptualization of theory of mind, with the focus
on the social cultural historical community within which ideas of other
minds are constructed in collaboration with those who are already members
of the cultural-linguistic community. A prime claim is that language
competence is critical to entering the community of minds (shown by its
relation to passing the theory of mind tests) and is critically fostered
by participating in narrative and conversational discussions.

In the sixth session a developmental scheme was presented that
related levels of self understanding to 6 emerging levels of consciousness.
Each level is related to different points in development already considered
in terms of language, memory, narrative, and concepts. A tentative
proposal was advanced for relating the emergence of a new level of
functioning to newly apparent or salient contrasts not apparent in previous
functions.

Throughout the sessions there were searching questions and
contributions from the workshop participants that brought out critical
points and suggested directions for modification of the theory or
exploration of new problems.
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